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Peer victimization, also known as bullying
is a form of aggression that unfolds within the
context of a relationship. in which there is an
imbalance of power between the child who
bullies and the child who is victimized (. 10). It
tvpically occurs within the context of a peer
group and covers a wide range of behaviours
from social exclusion to physical assaults (2. 9).
Bullying is a pervasive phenomenon that can
have far-reaching and long-lasting effects for
children who bully and who are bullied, both
of whom are at risk of emotional, social and
psychiatric problems that may persist into
adulthood (1.5.7. 11). A qualitative

research study was conducted with children in
grades four and five who self-identified as
having been bullied, their parents, and
educators.

The study findings suggest that several
factors contribute to the complexity of
bullying and influence how children and
adults view and respond to bullying
incidents.

Description of the Study

The study provides one of the first qualitative
assessments of the perceptions of children who
have been victimized and their parents,
teachers. and school administrators. The study
was conducted in four public schools in
Toronto. The selected schools differed in
variables that might influence bullying
behaviour such as income, education. family
composition and percentage of recent
immigrants. Of 349 students invited to
participate, 159 received parental consent.
These students were given the “Safe School
Questionnaire™ (), which has two questions
that directly address involvement in bullying.

On the basis of questionnaire results. 9 boys
and 9 girls in grades four and five who
identified as being frequently bullied were
selected. 535 semi-structured interviews were
conducted with these 18 children. 20 parents
(in two cases, both parents were interviewed),
13 teachers, 2 vice-principals and 4 principals.

RESULTS of the Study

The prevailing pattern in the interviews was
the difficulty respondents had in
characterizing bullying.

Factors that Affect How Individuals
Respond to Bullying

Definition of Bullying — The majority of
children and adults referred to a power
imbalance that exists in bullying situations.
Most respondents also included direct and
indirect behaviours such as exclusion, threats,
gossip and rumours in their definition of
bullving: although it emerged they often
considered indirect bullving as less serious.
Notably, most respondents did not mention
repetition, which is a key feature of the
standard definition of bullying.

Disclosure of Bullying — Approximately 1/2
of the parents and teachers were unaware that
their child or student was bullied and many of
those who were unaware were surprised. A
prevalent finding was that many children
reported that they told or would only tell an
adult if they thought the bullying became
“serious.” Among reasons offered by children
for not disclosing to adults. first and foremost
was fear of repercussions from the child who
had bullied or fear that their peers would
“hate™ or dislike them.
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Adults “think if | go to the principal's office and 1ell
him they won't do it anymore, but they'll do it more
because you told on them™- A child

Direct and Indirect Bullying - Although the
majonity of respondents included indirect bullving in
their defimtions, they repeatedls “nomalized”™ or
minimized such incidents or behaviours, thus

overfooking non-phy sical aggression.

‘Paople say ‘gel over it they are just words™ but
fealings hurt just a8 much and in some cases
more Because the pain from words stays with
you and makes you fesl bad Kicking and
punching hurts for a while and though it may give
you a bruise, it doesn’t hurt 88 [ong as worgs™ = A
child who expenenced bulls ing

L'se of Language — A sinkmng finding concemed the
words some respondents used when describing
particular children. Some adubts referred o children
who were bullied 1 such terms as “plaving the victim™
or “thriving on bemng a victim

How Indivduals Distingush Bullying frem
Mon-Bullying

Whether the incident matches an individual’s
definition — In atempting to distnguish bullving from
non-bullving. there appears to be a process of
establishing whether the behaviour matches one's own
defiminon of bullving Many respondents emphasized
that thes Took for imtent 1o cause harm. which is
infegral (o bullving. Respondents seemed 1o struggle
particularls with whether the medent entanled a powei
imbalance and an ntent to hurt, Others thought that a
deztinguishing factor should be how the recipient feels

‘It can be ve
t:uisllyln situaton, whether itf's one up, one down,
or 50-50° — A teacher

Whether the child who bullies is considered a friend
- Bullving by children who were conssdered fnends
was particularhy perplexing for children and adults
ahike in their efforts 1o distmguish bullving from
“normal”

confhict among friends.

hard o decide wheather it really 15 a

“One minute they are best nends and the next
minute they're excluding each other and talking
behind each other s back™ - A teacher

Whether the Child *Fits™ Expectations about how
Victimized Child Presents — A number of respondents

held assumptions about how sictimized children would
present themselyves
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One assumption mentioned by several adults was that
children wha are bullied would lack confidence. or be
passive and wnable to assert themselves.

Accordingly, adults were nol surpnsed o discover
that students whwo Fit their expectations of a victumized
child had ndeed been bullied, but were very surprised
that children who did not fit with these assumptions
also expenenced bullyimg

"It s ricky because something you S8 as minor
ma;ln be major to the kid™ -A weacher That same
teacher had sand that she had not really taken it
senoush when the boyv had told her he was boing
Fﬂl\éﬁd"mms. "because ha has fnends and Is

i

Another teacher was surpnsced a student was bullied
because, @ wichim does not respond the way he
doas He would probably run away and bacome
more terronzed. but he is cutspoken ”

Determiring what is "Normal’ and
Developmental Features of Bullying

The meaning respondents attributed 1o bollving
vaned Many of them descnbed bullying as “part of
growing up.  but emphasized that it was not okay and
had 10 be stopped At imes a child conssdered a
siluation bullving whereas an adult concluded it
wasn 't bullving In these situations, adults appeared to
mininuze or invalidate the child s expenence. Then
again several adults expressed concern that due to ils
pervasiveness children might perceive bullving as the
norm and not even recognize when they are being
bullied

“Kids with thus archetypal view of what a bully is,
suddenly learn that a bully coesn't have to be
physical. She can be a gossip or the one not
mwl:nt-;?.lynu o a panw Is aweasome for tham o
learn that they are a bully or victim and that they
have nghts to stop it" - A pnnaipal

Adulis’ Personal Experiences with Bullying -

Almost all of the adults roporied being bullied as
children and only @ few reported that they had bullied
others They recalled feeling sad. afrad and ashamed
and felt thes had now here 1o tum: Several remarked
that the effects had persisted. Several adults beheved
that their bulby g expenences made them more
sensiive o the covert nature of bullving.

Fola of the Broager Contaxt - Comparisons
among the schools revealed similar frequencigs of
bully ing reported by chuldren despute the vanance in
school vanables. The study findings suggest that the
school s environment appears 1o

nfluence the form bullying ook
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CHALLENGES FOR PARENTS AND TEACHERS
IN RESPONDING TO BULLYING

Parents and weachers identified the following
challenges in relabion 1o bulbving:

= The relentlessness of bullving behaviour - ieachers
descnbed ol occwming all das

= Disgerming what had ocourred duning a bullving
mcident that they had not witnessed

= Draling wath bullving that occurs among friemds

= Lack of ime and resources 10 adeguately address

T RN

= knowing how to intervene i bullying situations.
egpecially those 1mvoelyvimg indireet and non-phy sacal
bullying

= Lack of podicies and admomstrabiyve support to deal
with mdln:q"l h-ll]lung

= Havi pathy for victimized children, especialh
those ﬂl a.clulls considered to be provocative and

instigations. or as “exaggerating - or overly sensitive

PRACTICE IMPLICATIONS

 Although a standard defimbion of bullving 15
necesgan . it 15 nsufficient for individuals confronted
with I;ruJ['. g
* Inten entions must address ambiguous situations. that
confuse children and adults i nammyg bullving and in
which there are differences among indiv iduals when
determiming bullving. It 18 important 1o help children
and adults see diserepancies between ther views and
their reactions
= It miay be hard for indraduals o follow guidelimes,
defimuions and advice.
* Teachers. parents and other adulis nesd o be aware
that the child s viewpoint may differ from theirs or that
the chald's distress man be greater than an adult
ARLCate s
* I 15 essential For adults 1o validate the child’s
perspective of a sitvabon . IF not listened o and
validaled, children may doubt therr own feclings and

views of sstuations. and may stop telling adults
* Relational problems require relationship solutions
« o termis of mterventions, there 1 a lack of focus on
bullving in relanonships considered fnendships 1 15
necessany o address bullving that occurs in
friendships. 1argeting children and adults As confhicr s
inevitable fm‘:hdﬁﬁlpﬁ confhct resalution 15
|m]:|urtan|:

* There need o be guidehines and policies that address
vanous forms of bullving. paricularly non-phy sical
and indirect bullying.
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* Bullving is universal The impact of adults” personal
expenences musl be considene Ts,al.hs.rs parenis,
and mental health pmh,ssmmlls may have
experenced bullving ("victmized or bullving others "
directly or indirectiv ). They must deal with feelings
that may surface for them when working with
children involved in bullving, either through bullyving
others or being victimized

I Ureck, ™ B & Bighee ML 4 01992 Kelstsonal ssd oven Forns of pesr
wikmmiembasn. & pmlbanfonmant m“'lrm-d lemprnad o Uomsabhing anad
Chimbcil Paschadensy, B 23 137

2 Mansh L 0L & dmarra, B 0L (3000 Chabdron whv gt victimeoeod
seiv. What i knewe™ Wharl com b deaoe” Proloss nal Schesd
Conipsating Ar2] 111114

VAo, | Papler 10, & Wiones, | jis pross | Fasthors aeesistinl wiis
ettt hil fespoitses 1o billying sduntions o osldae parents
Jizachaors. ol prmcapals. st anid CETonakons

4 Mg, | Seanpliog | Pepler, 1% & Wogrer, | (2003 |'I="I'I.'-|‘h=!"
underslepdkog of bullhvisg. Consdian Lsmal of Edecation, 3845 718 7TAK.

L gWwors B 0IL) Sggepossor and dhen viebess Bullying o8 scleed. by
. Fruk & H sl (Fdb | Dawupdree Ichavns mosdwwis (pp 27-T0
S Soaks Fohin 'Wikey B S0

& Uwms, D (1900 Hedlv vicim protdems meang school childrm: Basic
faces aiul elfoct of o sodinsl hiesd mbervention progoam. ln B hopes &
b Hoban iFab 1 The develmmen sl remtmeni ol chiliBhaesd appresan
g 114687 Hilladale 51 Falhaiom

7 EWvais 13 {1994 Haaldlyieg al ol Wl wee b i sehial vee can de
Uhghod  Hilsch vl Fabhsin

E Popes 17 1 Commanlls 1 & Crmp. W %l (1995 ) Sale Sl
U tetwoabiiiig. | iipaililished s lasssoret

@ Pepler, 101 Crong, WAL Siepler. 5., & Charnch, 3 (198 An
cvahiation of s ari-Fadlyme slcrventem m Toronle scdisole. O asslian
Fesirmaad ol Covvemamity Mloninl | loakh | 57 4] 1

10 Pepler, Pl Wemhy Crag, Amo e, amld Jsnmlia Cimnaslly 2804
“Chrks whes Hudh A Ih'l:hq'—rnl.u] misd Belstimml Perspraciiive ™ In Mlartha
Piatadlay . apad Karen | Hacrmsan, ale | Agpisssion, Spimose) Behetus il
shziee: amvong Lk A Devebopiinantal Perspective Duke Sorio m Clald
Mireghopmnant anad Pabli Pl W01 S ok Uil ford Pobhicabons

1l Faghy b, 120y Efleats of puervictmmaralion moschessks and penggm ol
sl support on adolescen| well-heing. loamal ol Adolescenoe. 15
RS

RIEBSW miormation sheels sré produced snd distibules by the
Fesaach idlitute for Evidence Basad Sacial Woaik i ihe
Faculty of Socal Wark, Lniversity of Toronbs 1o prosde maly
accias 1o pvidence bsed resenrch

T hes informateon sheed can be downlpaded from:
WA BOCHE IO Ll Do ho: CanestitL ba

Wi BOCIalwork ulorontD. ca



	Factors_of_Bullying1.pdf
	FACT_Factors Perceptions of Bullying.pdf
	Factors_of_Bullying1.pdf
	Factors_of_Bullying2.pdf
	Factors_of_Bullying3.pdf




